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Academic Reference

Name of the

Content summary

Program

Country of

Origin
Project Kaleidoscope 1996 —2000Project
Final report: Executive Summary.

Kaleidoscop | This is a final report describing the activitieslaoutcomes of a funded project designed to devélelg,
George Mason University., e (U.S) test and disseminate training materials targetguadéssionals serving CalLD families, communitied a
Fairfax, VA., Graduate School of children. This report includes strategies such@ytelling, journal keeping, and explorations arsthg
education, Helen A. Kellar culture as a perspective to enhance participantilegs and its impact on training. Lessons learalude
Institute for Human disAbilities. the importance of reflection, inclusive involvement professionals, families as one group in sharing

activities and exploration of ones own culture.

2001
Naughton, S. English Language| Parent
Learners, Immigrant children and Institute for
preschool for all — The importance&uality This article aims to discuss and inform on issaésted to building a preschool system (includingaat
of family engagement Education for early education and care systems). Specifindam family engagement (FE) including its benefiid

(PIQE) (US) | barriers. Some recommendations include writtenplaommunications, staffing, PD, working in
Children Now partnership etc. Definition of family engagemend arays to achieve best practice such as ongoing

communication and utilisation of community resogtdgarriers to FE including logistics, institutidbna

2004 based and family attitudes. Some discussion ofsfine off' effects of FE including tapping into

Para Los community networks are difficult to measure. Alsghlights specific examples of practices in Califiar

Ninos (PLN): | including Head Start and research on FE

Emergent

Literacy and

Lending

Library

70



Activities
(US)

Livingston
Community
Centre: ESL
Classes for
parents to
empower
them as
advocates
(US)

Saddleback
Valley school
District’s
Bridge
Program:
Parent
Training
Integrated
into
Preschool
(US)

Head Start
(Us)
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Serving the underserved — A
review of the research and
practice in child find, Assessmer
and the IFSP/IEP for CaLD youn
children

ERIC

Clearinghouse on Disabilities and

Gifted Education

2001

—t

g

Conducting CaLD sensitive Child Assessments — Mab.eldl.

Highlights strategies for a CaLD sensitive assessiplan. Tool - Guidelines for reviewing assessmen
materials for CaLD sensitivity.

[

Serving the underserved — A
review of the research and

practice in child find, Assessmer
and the IFSP/IEP for CaLD youn
children

ERIC

Clearinghouse on Disabilities and

Gifted Education

2001

—

g

Embracing CaLD during IFSP/IEP process: impliaagierom Division of early Childhood (DEC)
recommended practices — Zhang, C and Bennett, Tess

Outlines key elements of family based practicethag relate to the IFSP/IEP process including invg
families in decision making, utilising resourcesl aupports that strengthen confidence and competer
Identifying and utilising family strengths and raesces. Families and professionals working in
collaboration. Systematic supports focuses on recemt of staff, provision of CalLD sensitive traigi
bilingual and biculttural staff. Includes tool “Qat®ns for professionals to ask themselves when
developing IFSP/IEP with Culturally Diverse Fanslieimplications for practice — flexibility, incrsa
awareness of family practices, beliefs and valpesparing professionals and families to work in
collaboration; adapting meeting and documentatrahidentifying, creating and coordinating netwooks
community support systems.

Serving the underserved — A
review of the research and

practice in child find, Assessmer
and the IFSP/IEP for CaLD youn

Child Find
(US)

g

—

Child Find, Screening, and Tracking: Serving Callldren and Families - Pavri, S and Folwler, S.

This article highlights Child Find Practices indliag medical, non-medical and parental referrals. In

c

12



children

ERIC

Clearinghouse on Disabilities and

Gifted Education

2001

addition highlighting culturally appropriate scraempractices, translated materials, use of inetgos
and ‘mediators’ to guide practitioners on familyues, behaviour and assists families to becomelitami
with services. Outlines examples of models in pcactuch as Child Develop Days — a network of
professionals and CC services inform families alsauly intervention programs and community
resources. Criteria for culturally appropriate soiag includes use of multiple sources of inforimati
provision of family centred services and evaluabdscreening programs. Recommendations to incre
public awareness identified including facilitatimgeractions between professionals, between fasndiel
communicating with referrals. Recommendations fdramcing cultural sensitivity through public
awareness activities, training, activity participatof cultural group members and recruitment qifjsart
of professionals from CaLD backgrounds.

ase

Catlett, C., Winton, P.J., Parrish
R and White, C. (2001). Walking
the walk — A Guide to diversity
resources for trainers

North Carolina University.,
Chapel Hill. Frank Porter
Graham Centre

List of resources and organisations references
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Final report: Multicultural Early
Childhood Training (MECTT):
OUTREACH . (2002).

The Parent Education Advocacy
Training Centre and George
Mason University., Fairfax, VA.,
Graduate School of education,
Helen A. Kellar Institute for
Human disAbilities.

Multicultural
Early
Childhood
Training
(MECTT):
OUTREACH
(US)

Parents/professionals worked in collaboration twjgle training to increase involvement of CaLD
families in their child’s development and educatitmnmodel family centred culturally responsivevsses
and to train staff on these practicAdist of strategie®n ‘Increase involvement of Diverse Families’;
“Delivery of culturally competent family centredrsees’ and “Providing technical assistance and
training to increase culturally responsive pradideve been highlighted in a Evaluation Outconibdeta
In addition, other forms of evaluation tools anda#®tion of training modules.

McCollum, J.A and Yates, T.J.
(2001). Cross cultural
perspectives on approaches to
parent — child interactions.

University of lllinios. Urbana.
Early Childhood Research
Institute on Culturally and
Linguistically Appropriate
Services

This paper provides a theoretical framework forarsthnding different approaches to interaction
interventions and the use of this framework forssdaring how various cultural factors might infleen
families/ providers views of these varying appragcht suggests that culture may have an influemce
family’s perception of many facets on interactionluding the need for intervention, characteristits
good interaction and the appropriateness of intéiwe and what is acceptable in terms of approafires
intervention. Approaches to interaction intervensi@an vary along a spectrum from interaction to
coaching to guidance. This paper suggests moean&s needs to be conducted in relation to the
application of any approaches across cultures leaat careful consideration of all aspects of eaolel
on different cultural perspectives. Implicationsliude seeking to learn from family and others & th
community.

Hains, A.H., Lynch, E., Winton,

P.J. (2000)Moving towards cross$

— cultural competence in
personnel development.

University of lllinios. Urbana.
Early Childhood Research

D

Institute on Culturally and

This article addresses the issue of creating aw&®force that is sensitive to cultural diversity.
suggests applying an ongoing approach that invdifgdeng learning in relation to intercultural
competency, which also has implication for trainihgt involves political advocacy and represengs th
needs of minority groups within their professioitntity. This also impacts on the development of
knowledge and skills in advocacy. The article higjtis strategies for individual competence incladi
awareness and the examination of ones own cultlgatity and values however, caution needs to be
apply in training that is not done well and coultvé a ‘backfire’ result such as reinforcement of

stereotypes. Indicators and strategies to monitange in personnel include support, supervision and
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Linguistically Appropriate
Services

internship experience as students. Reviews of @lljucompetent systems include university courses,
solid theoretical and research base for practiddack of expertise in faculty has been questioned.

Recommendations for EC professionals include, menmg@nd coaching, employment of bicultural and
bilingual staff; training and ongoing feedback.

(Training, theory and service provision)

Healy, K. (2007)Creating Better
Communities: A study of social
capital creation in four

communitiesSydney: Benevolent

Society.

A report outlining a three year study into socigbital creation, acknowledging the need to seek
opportunities for mainstream services to partnéin Wial.D services.

Bruns, D.A and Fowler. (2002).
Transition is a more than a chan
in services — The need for a
Multicultural perspective.

University of lllinios. Urbana.
Early Childhood Research
Institute on Culturally and
Linguistically Appropriate
Services

BEST
gesridging
early services
Transition)
(US)

FACTS/LRE
(Family and
Child
Transitions
into Least
Restrictive
Environment
s (US)

Project PPT

This report discusses the transition from earlgrvention services to preschool services, whicheismt
many challenges for children and their familied tkdneightened for families from calLD backgrounds.
This report reviews Division of early childhood (BEand NAEYC guidelines in relation to these
services as offers transition practices includirgpgprations, implementation, follow up and progfam
children, family and service providers. In additi®rkey principles (community context, collaboratio
communication, family concern and continuity aréioed as guides and assist in the utilisation of
transition practices for families from CalLD backgnds.

(Service provision)
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(Preschool
Preparation
Transition)
(US)

Project
STEPS
(Sequenced
transition to
Education in
the Public
school) (US)

Project Ta —
Kos (US)

TEEM
(Transitions
into
elementary
education
mainstream)
(US)

Ordonez _ Jasis, R and Ortiz, R
Reading Their Worlds: Working

with Diverse Families to enhancg

1%

Successful culturally sensitive family literacy grams take into consideration families’ life expages,
ways of knowing, educational needs and resourcgégaals. There is a need for respectful partnpsshi
that builds on the strength of parents and othmilfamembers. Educators are encouraged to have

76



children’s early literacy
development

YC: Young Children.

Washington, Jan 2006. Vol.61,
Iss. 1: p.42.

meaningful two way conversations. Research indisatwat family involvement in early literacy

development prepares children for the benefit®ohal literacy instructions and build a foundatfon
later reading success. However, many focus on dafied model. Outlines recommendations for family
literacy initiatives specific to CaLD including fe€ting on individual and program views about famil
involvement; using parents’ primary language aridrofg diverse reading material have been included.

Valdivia, R. The implications of
culture on developmental delay.

ERIC

Clearinghouse on Disabilities an
Gifted Education

1999

This article discusses a series of assessmeniaugestlevant to working with children from CalLD
backgrounds. It also highlights some of the isgaesd by families from CalLD backgrounds when met
with disability or delay in their children. For exale, many CaLD parents explain their child’'s cdiotis
as a combination of biomedical and socioculturdbtic belief. Therefore, there is a tendency tiiag
both professional/medical prescriptions along sith home remedies, folk or alternativi&me practical
strategies have been noted in reference to assetsssueh as the use of interpreters, the use rdlai@d
materials and connecting parents to a networklodrgbarents.

Bridging Refugee Youth and
Children’s Services (2002).

Strengthening services for refug
Parents: Guideline and resource

This report is based on interviews with staff inre8igee parent support services in 13 US statgs an
conducts a comprehensive literature review addrgssistacles faced by newcomers and how suppot
services can assist them in these challengedelisadeveral recommendations to support refugesngar
who faced the challenge of raising their childremistrange country, language and culture. Thetedea
clarification of goals, use of volunteers; recrwetm of staff; advocacy; evaluation and so on. Trength
of this article is a section on the importance afgmts of adolescents.

—+

Walker — Smith, D. (2006).

Cultural diversity and the schoolt

Family connection.

This review questions that what may seem to bekad&involvement by CalLD families may be as a
result of differing perceptions /attitudes towaedisication. For example, parents believing that dre
been supportive by leaving education to the exartsnot questioning the authority. It suggests tha
although schools have become more of a multicdlsgting but educators have failed to change their
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Childhood EducationFall, 83;
Career and Technical Education
pg. 58.

expectations to match the children they are serving

David, J. (2005). Head Start
embraces language diversity. YC
Young Children; Nov 2005; 60, 6;
Proquest Education Journal
pg.40

Head Start
(US)

Success stories with the Head Start program onuggdiversity noted.

Peterson, D.J; Betts, S.C and
Richmond, L.S. (2002). Diversity
in children, youth and family
programs: Cooperative extension
Journal of Family and Consumel
Sciences.94, (2), 58 —65.

Cooperative
Extension
(US)

The Cooperative Extension System is based on laat-gniversities with a mission of engaging
communities in research-based education. It ainpsdeide comprehensive programming to youth,
children and families. Findings indicate that thecess of community projects within the next mitiemm
would be dependent on the ability of agencies todmefortable and sensitive in their dealings with
diverse populations. This also needs to be refieict@ system that values multiple cultures/groUpe
hiring of staff from diverse backgrounds, learnexgeriences to increase cultural competency has als
been discussed.

Fain, J. G; Smith, K and Kander
F. (2006). Family Talk about
Language, Diversity and Culture,
Language Arts83, 4; Academic
Research Library, pg.310.

The family literacy circle aims to utilise the hosehool partnership that was based on the resoafces
language.

It suggests that the parent and child discoursledrome around literature is one option for cregti
space to use language as a resource to shareemqeedand socially construct meaning. Families ad&o
these discussions as a way to maintain a langualeminority’ status in society.

Andriotis, B. (2001) Promoting
children’s mental health in the
context of cultural diversity:
Considerations for policy and
service developmeniust Policy

This paper aims to develop a broad framework oémitlly useful concepts and approaches for sesvig

working with children of parents with mental illreeand their families in the context of CaLD
backgrounds. Extensive research on the impactrehpal mental illness on children’s lives have been
cited however, little is noted on the experiendesigrant and ethnic children and their familiegis
study suggests that ‘rights can not be universdlis®l that particular communities have specificdsee

e
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22,21 -35.

Furthermore, there is a role for organisationalures and environments to be created based on the
principle of “equal by different’ and differencevalued and children and families feel free to ldise
both themselves and their culture.

Anderson, M and Goldberg, P. F.Head Start | This paper examines some of the issues relatdgetedreening of infants, toddlers and preschooléls
(1991).Cultural competence for | (US) disabilities or at risk of disabilities. A list dbmprehensive strategies of cultural competensereening
services to young children with and assessment are discussed targeting policy sjgdrefessional and parents.

special needs ages birth through

five.

North Carolina University,

Chapel Hill. Frank Porter

Graham Centre. PASCER

Centre, Inc. Minneapolis, MN.

Ishar Multicultural Women'’s Parenting This resource provides tools which aims to be callyadaptive and sensitive to the needs of CaLD
Health Centre, Parenting from the families. Strategies for intercultural leadershgirting, the role of community parent leaders Has been

Education Kit. (2007).

Ishar Multicultural Women's
Health Centre, Mirrabooka, Pert
WA

heart (Aust)

=)

included. This maybe useful for the outlining ttagabilities and skills of staff. Evaluations of @ating
from the heart project may be useful in providingmaples for successful services.

Australian Government —
Department of Immigration and
Citizenship. (2007)

West Australia — Settlement
trends and needs of new arrivalg
2007

This report provides a range of information suckl@mographic data, key challenges and the kind of
assistance needed by newly arrived. This repawallagencies both government, community based a
private to plan for the and provide appropriatestasce to newly arrived who face a range of besrie
including language, cultural differences and diffiees in accessing support services.
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